
School Improvement Plan 
 for Student Achievement 2018-2019 

Wellness 
 

School: Roxmore Principal: Cynthia Seguin 

  Vice-Principal(s):  

Goal Setting 
Overall Goal:    By the end of the 2018=2019 school year, 75% of identified students’ will use practical strategies for regulating emotions. 
Needs Assessment / Where Are We Now? 

10 identified students make up 90% of reported yard issues.  Of those 10 students, 8 of them are regularly out of class for a variety of reasons. 

PLAN ACT ASSESS REFLECT 
PLAN: Needs Assessment 

Where are we now? 
Success Criteria: 

• I apply the needs assessment in determining my IF/THEN 
statement. 

• My plan includes targeted assessment/instructional move(s) that 

intend(s) to address my challenge of practice. 

• My plan includes a mechanism to determine 

instructional/assessment next moves to improve student learning. 

• My plan identifies my intended student learning as a result of the 

educator instructional move(s). 

• My plan includes tracking of what students know, are able to do 

and communicate. 

• My plan includes steps for documenting the educator 

instructional/assessment next moves. 

• I can align the learning experiences with the assess/reflect 

component of the SIPsa. 

• I can align the learning experiences with the intended monitoring 
plan of the the SIPsa.  

• I can align resources with the SIPsa. 

• I can co-construct success criteria for the plan. 

• I include flexible timelines in the plan. 

• I communicate the plan and success criteria to all stakeholders. 

ACT: Evidenced-Based Strategies/Action 
What are we going to do? 

Success Criteria: 

• I can determine all the steps in implementing my plan. 

• I have a monitoring plan to track student achievement through triangulation of data 

• I know the steps I am responsible for in implementing the plan. 

• I establish clear responsibilities for all stakeholders.  

• I celebrate successes in carrying out the plan. 

 

ASSESS: Monitor/Gather Data 
How are we doing? What evidence do you have? 

Success Criteria: 

• I can gather documentation aligned to the theory of action including both 

educator and student learning.  

• I can gather documentation from a variety of sources and triangulate the data 

using observations, conversations and products. 

• I can use a consistent assessment tool for the exploratory task and the 

assessment of learning task (pre and post).  

• I can use different tasks for the exploratory task and the assessment of learning 

task which align with the learning goal(s) and success criteria.  

• I can use success criteria to assess student exploratory task and the assessment 

of learning task.  

• I can examine student learning and reflect on my educators’ teaching practices 

to intentionally plan our next educator move(s) to increase student 

achievement, learning and autonomy. 

• I can sort and summarize documentation and organize it in a meaningful way. 

• I can align documentation against the success criteria in order to analyze, 

interpret and justify the documentation as evidence of learning.  

• I can use technology to help me organize my documentation. 

• I can use parent friendly language and avoid the use of acronyms. 

• I can use both qualitative and quantitative data as needed.  

REFLECT: Analyze/Reflect 
How did we do? Where to next?  

Success Criteria: 

• I can determine trends and patterns in both educator and student learning.  

• I can analyze the documentation to determine what we learned. 

• I can identify gaps in learning for both students and educators. 

• I can generalize the insights gained by looking at focus students to a whole 
class/whole school profile.  

• I can align reflections with the If and Then statements. 

• I can use a variety of sources to support the analysis of the documentation (e.g. 
reflections from both educators and students). 

• I can identify intentional moves for both educators and students. 

• I can support educators identifying a personal and team next step. 

 

1st CYCLE OF INQUIRY  
 

Theory of Action: If we intentionally and explicitly teach the Zones of Regulation program, then students’ will be better able to regulate emotions and develop strategies to deal with conflict. 

DATA:  
 
 
 

PRE:  QUANTITATIVE EVIDENCE – DUE: October 12, 2018 
 
10 identified students make up 90% of reported yard issues.  Of 
those 10 students, 8 of them are regularly out of class for a 
variety of reasons.  (CC, MQ, BN, QL, TM, LF, CR, AL, HP, KL)  
 
SST data reflects the need for students’ to develop strategies for 
self-regulation, conflict resolution, problem-solving. 
 

MID: QUANTITATIVE EVIDENCE – DUE: November 16, 
2018 
 
Incidents of yard behavior for the 10 identified students  
from the 2 classes where explicit instruction in Zones 
has occurred has reduced by 15%. 
 
3 of the 10 identified students have had a reduction of 
in-class office referrals by 40%.   

POST: QUANTITATIVE EVIDENCE – DUE: February 8, 
2019 
 

QUALITATIVE ANECDOTES – DUE: October 12, 2018 
 
Of the 10 students chosen, many report that they do not like 
school.  Their teachers report they are reluctant to complete 
tasks, do not seem engaged in learning.  Reports indicate some 
of them often say they are bored, tired, or do not feel well.   
 

QUALITATIVE ANECDOTES – DUE: November 16, 2018 
 
Teachers from the 2 classes who have initiated Zones 
instruction report that student focus and engagement 
overall has improved.  

QUALITATIVE ANECDOTES – DUE: February 8, 2019 



PLAN 
 

If we intentionally and explicitly teach 
the Zones of Regulation program, then 
students’ will be better able to regulate 
emotions and develop strategies to 
deal with conflict. 

ACT – DUE: October 12, 2018 
 

Meeting with staff on September 14th to identify the 10 students 
who will be the focus of our inquiry. 
  
Co-ordinated with LRT and SSP to plan classroom programming.  
Surveyed staff.  Explicit instruction will begin with grades 3/4 
and 4/5, building up to the point where each class will receive 6 
lessons. 
 
Work with Tagwi partners to place benches and picnic tables 
painted red, green, yellow and blue on the playground. 
 
Yard duty staff will use the coloured benches to help students 
understand the ‘zone’ they are in and practice strategies. 
 
Zones posters throughout posted throughout the building to 
reinforce strategies. 
 
November 12:  At the staff meeting, everyone read a chapter of 
the Supporting Minds document, with a student in mind.  Staff 
will choose one strategy to use for that student over the next 
month.  Review on December 10th. 

 

ASSESS – DUE: November 16, 2018 & February 8, 2019 
 
10 identified students have had SSTs (multiple in some 
cases), parent meetings, and for some, the SSP and SSC 
have been called in.  
Planning for classroom delivery has gone well.  The 
program is being expanded to 2 more classes Nov. 12). 
  
Picnic tables and benches are installed, not being fully 
used yet. 
 
 

REFLECT – DUE: November 16, 2018 & February 8, 2019 
 

The team felt that perhaps another layer was needed.  
At the November staff meeting the Supporting Minds 
document was reviewed, with a focus on the Anxiety, 
ADHD, and Behaviour chapters.  

2nd CYCLE OF INQUIRY  

Theory of Action: 
Success Criteria: 

• I develop a theory of action and an if/then statement that is a response to the challenge of practice. 

• I use open pre and post classroom assessments to inform my cycle of inquiry and if/then statement. 

• My “if” statement identifies a targeted, research-based assessment/instructional move(s) that intends to address my challenge of practice. 

• My “then” statement identifies my intended student learning resulting from the learning need revealed from the needs assessment. 

• There is a direct relationship between the instructional move and the desired student outcome. 

• My if/then statement represents a significant evidence-based ‘thin slice’ or focused learning for both my educators and students. 

• My if/then statement focuses on improved student achievement and gap closing for all learners. 

• My if/then statement considers monitoring of the “if” (educator moves) and the “then” (student outcomes). 

• I review my if/then statement for alignment and clarity. 

If/then 
 

DATA:  
Monitoring the IF: 
Based on the co-constructed success criteria 
for educator learning. (e.g. criteria for 
providing effective descriptive feedback) 
 
Monitoring the THEN: 
Based on the co-constructed success criteria 
for the pre, mid and post assessments of 
student learning (e.g success criteria for 
number fluency) 

PRE:  QUANTITATIVE EVIDENCE – DUE: February 15, 2019 
 
 
 
 
 
 
 
 
 
 
 

MID: QUANTITATIVE EVIDENCE – DUE:  April 12, 2019 POST: QUANTITATIVE EVIDENCE – DUE:  May 31, 2019 
 



 
 

 
 

QUALITATIVE ANECDOTES – DUE: February 15, 2019 
 
 
 
 
 
 
 
 
 

QUALITATIVE ANECDOTES – DUE:  April 12, 2019 QUALITATIVE ANECDOTES – DUE:  May 31, 2019 

PLAN – DUE: February 15, 2019 ACT – DUE: February 15, 2019 
 
 
 
 
 
 
 
 
 
 

ASSESS – DUE: April 12, 2019 & May 31, 2019 
 

REFLECT – DUE: April 12, 2019 & May 31, 2019 

Engaging Learning Experiences Foci: 

1. Creating meaning and integrating curriculum 

Schools working in this area will be focused on how to create meaningful learning experiences for students that are relevant, important and challenging, while also seamlessly integrating and assessing the curriculum.  They will work on how to 

incorporate real-world ideas and purposeful work, while using the curriculum as a tool to accomplish this work. 

 

2. Integrating global competencies  

Schools working in this area will be focused on ensuring that all students develop the knowledge, skills and characteristics to become personally successful, economically productive and actively engaged citizens. These competencies include: 

1) Critical Thinking and Problem Solving 

2) Creativity, Innovation and Entrepreneurship 

3) Self-Directed Learning 

4) Collaboration 

5) Communication 

6) Citizenship  

 

3. Purposeful planning 

Schools working in this area will use organizational concepts such as Backwards Design, Universal Design, Differentiated Instruction and Problem or Project-Based Learning to create purposeful learning experiences for students.  

 

4. Building community partnerships 

Schools working in this area will be focused on building and maintaining symbiotic partnerships with a variety of community stakeholders. These relationships are authentic and provide benefits for the students and stakeholders. In this work, 

students will benefit from authentic learning environments that provide them real-life learning opportunities. 

 

5. Student voice and work 



Schools working in this area will be focused on students as active participants in the classroom, where teachers build plans based on student interest and with students. In these classrooms, students are driving learning through their own inquiries 

and passions. 

 

6. Publishing  

Schools working in this area will find ways to engage students in purposeful work, and increase accountability and pride through sharing this work with the school, community, and wider world. 

Assessment Loop Foci: 

1. Identifying and using learning goals and success criteria 
Schools working in this area will be focused on building educator efficacy in determining learning goals using big ideas and the curriculum and then noticing and naming the learning with students to co-construct success criteria. 
 

2. Eliciting student thinking and learning through triangulation 
Schools working in this area will be focused on building educator efficacy in gathering documentation from a variety of sources and triangulating the data using observations, conversations and products. 
 

3. Generating descriptive feedback 
Schools working in this area will be focused on building educator efficacy in examining student learning and reflecting on their teaching practices to intentionally plan next steps for students and educators to increase student achievement, learning and 
autonomy. 
 

4. Engaging in peer and self-assessment 
Schools working in this area will be focused on building educator efficacy in supporting students’ engagement with the learning goal, success criteria and descriptive feedback to self-assess their and their peers’ learning and act on the identified gaps. 
 

5. Monitoring learning and setting goals 
Schools working in this area will be focused on building educator efficacy in supporting students monitoring their learning to identify next steps and set personal goals for learning.  In addition, educators will monitor their own and their students’ 
learnings to identify and apply their intentional next best instructional moves.  


